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CHAPTER I 
INTRODUCTION 
1.1 Opening Remarks 
In Tanenhaus's jargon, the 'more vibrant' discipline of psycholinguists 
has assumed the nature of a more dynamic inquiry into cognitive psychology 
leading to the re-emergence of interest in the role of linguistic structure in 
language behaviuour, something that was almost out of sight. "Linguists have 
also become more interested in processing and psycholinguistics is emerging 
as a respectable sub-area within linguistics". (Tanenhaus, 1988). The rise of 
experimental psycholinguistics, notwithstanding the early theoretical drift with 
developmental psycholinguistics, has thrown open several issues pertaining to 
language processing in general and to sentence processing in particular. The 
present study is an attempt in this direction seeking^ to examine how the 
Modern Standard Arabic-speaking children comprehend requests by 
processing sentences containing explicit and nonexplicit requests particularly 
as such a distinction is counched in terms of the speech act function. 
1.2 Modern Standard Arabic 
Arabic language is one of the oldest living languages of the world and 
as such it has been the main carrier of history calture and civilisation of the 
Arab people thus covering all intellectual and social spheres of the society. 
Arabic is a VSO language, it belongs to Semitic group of languages. The 
unique structure of Arabic roots shows that Arabic could not have been 
derived from any other language. 
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Modern Standard Arabic (MSA), also known as Modern written Arabic 
or Modern Literacy Arabic, is the uniform variety of Arabic which is used all 
over the Arabic-speaking world as the usual medium of written 
communication in books, periodicals, journals, magazines, newspapers, signs, 
business and personal letters. 
Among its other major roles, MSA is used as the medium of oral 
communication on the stage, in radio and television broadcasts, in formal 
speeches, in public and university lectures, in learned debates, in confrences, 
in songs, and in general on the occasions accompanied by some degree of 
formality and solemfii'ty. 
As used by Arabic speakers themselves, the term Arabic can be 
considered to refer only to the formal language that can be, and is, used orally 
by those educated to do so. Within such a vast language community, MSA 
could naturally be considered as the native language of about 150 million 
Arabs, thus being today one of the greatest languages of the world. 
An answer to the question "Why, despite this great status, MSA has not 
been so conductive to the growth of Literature?" lies mainly in the fateful 
history of the Arab world, particularly after the fall of the Arabic empires. It 
is true that Arabic as the language of Islam has always had a guarantee to 
continue to exist, but the fact that this language stili lives in spite of all 
political and cultural highs and lows in the Arab history simply manifests its 
viability. What interests more with regards to the history of this language, 
then, is the way in which the growth of writing in Arabic has led to the growth 
of schools of calligraphy and related ornamental arts. In this patronised 
tradition the Arabs would employ one of the several related dialects such as 
Iraqi, Arabian, Syro-Palestinian, Egyptian-Sudanese, North African, and 
North-West African. It is, therefore natural that MSA has also provided a 
medium to realise things and to express fellings eveo when the linguistic 
context is not drawn. 
In its modern geographical expense, MSA is spoken over a vast area 
cutting across the geopolitical territories of Algeria, Egypt, Lebanon, Libya, 
Jordan, Palestine, Syria, Kuwait, Saudi Arabia and Iraq...etc. For this very 
reason, it seems, MSA has been recognised as one of the international 
languages by U.N.O. and several other international and global organizations. 
1.3 Sentence Processing 
Sentence processing in child language has had tremendous fascination 
for those engaged in research on diverse problems of language acquisition and 
developmental psycholinguistics. Obviously this is an issue that has been 
taken up more, at least in the recent attempts, in various experimental 
psychohnguistic investigations owing to the rise of interest in child discourse in 
general and in language Comprehension of the child in particular. One can, 
therefore, easily identify the speech act function, the prepositional core and 
the discourse meaning as the three major parts in which the current 
experimental psychohnguistic research has sought to address to meaning of 
sentences. Studies in child discourse have broadly dealt with different aspects 
of the acquisition of speech act function at different stages of child 
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development (Bates 1982, Myers 1979, Dore 1978, Brunner 1978). A keen 
interest in the acquisition of pragmatics has strengthened the experimental 
psychoHnguistic research on sentence processing with regard to the 
comprehension of requests by children in an overall perspective wherein 
considerable attention has been paid to several aspects of early child discourse 
(Clark 1979, Dore 1977, Ervin-Tripp 1977, Garvey 1975, Greenfield and Smith 
1975, Schieffelin 1979, Bates 1975). From the emergence of pragmatic 
function and discourse in early child language to the acquisition of 
communicative competence, different stages in child language reflect 
interesting phenomena (Sharma 1990). The same is true to language 
processing as well. 
In this light, the present study seeks to examine sentence processing in 
MSA with regard to the speech act ^ function vis-a-vis the comprehension of 
explicit or direct and nonexplict or indirect requests by children of different 
age-grougs. 
In view of the studies that have addressed to both the child discourse 
and the language processing in children, one can agree to the fact that early 
utterances of children are basically extended action patterns where initiated 
verbal activities emerge first as action-based (Greenfield and Smith 1976). 
But, one question of considerable significance that looms large even today on 
the issues raised with regards to language processing is: How do children 
process sentence?" And, as it does, any attempt to answer it needs to draw 
from a large array of findings and observations. But, a question of far more 
significance is whether at a given age children are able to process the requests 
of a given form or not. Such questions are sought to be answered through 
language-specific investigations which need to take care of present 
understanding on such issues. For instance, it has been shown that there is a 
wide range of knowledge necessary for children to use language in order to 
interact appropriately and effictively at different periods and their course of 
language develoment manifests different trends accordingly. 
Language development, by and large, is shaped by the linguistic 
environment of the child and as such it very much depends upon his physical 
and social enviroment provided the other controlling factors are normal. All 
through his language development, a child's capacity of search is a 
determinant of language acquisition as well as of the acquisition of language 
processing. It is natural that the development of language function takes 
place over a substantial period of human development since function itself is 
often complex and subtle, involving social constraints and beliefs that others 
know, sequencing of discourse, and indirect ways of acting with language. 
Thus, as has been demonstrated (Myers 1987), the development of pragmatic 
skills is linked to several factors influencing the course of language 
development. The three main issues that have come to focus in the 
acquisition of pragmatics by children are: first, the issue of explicitness or 
directness, mostUy in terms of children's understanding of indirect requests 
(Ervin-Tripp 1977; Garvey 1975); second, the acquisition of rules of 
sequences in discourse (Schegloff 1968; Dore 1977; Nofsinger 1975); and third. 
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assessment of taking into consideration the listener's knowledge into speech 
by the speeker (Gluksberg and Krauss 1967). 
According to Bruner (1978) language acquisition involves more than 
grammer. He is explicit in his point when he says, "But if there is one point 
that deserves exphasis, whether one is searching for sgntactic, semantic, or 
pragmatic precursors of early language, it is that language acquisition occurs 
in the context of an 'action dialogue' in which joint action is being undertaken 
by infant and adult. 
So, as Dore postulates (1978), the three kinds of necessary conditions 
for the acquisition of language include the conceptual, the communicative, 
and the grammatical conditions. 
Obviously several scholars have dissussed the emergance of speech act 
function in child language and the subsequent development there of (Halliday 
1979, Lyons 1979, Dore 1973, 1975, 1977, Bruner 1975). Whereas Halliday 
(1979) and Lyons (1979) talked about 'proto-texture' and 'proto-reference' in 
child discourse, Dore (1973) has even proposed an outline of the development 
of speech acts in children from the time just prior to their acquisition of words 
to the end of their 'one word stage' which was described in terms of the 
reportoire of 'primitive speech acts' they control. 
Dore (1975) has specifically suggested that the emergence of 
illocutionary force in child language is preceded by a stage where the speech 
act consists of a primitive force and rudimentary refferlng expression. So, the 
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features that carry force emerge somewhat later in the normal course of 
language development. 
Greenfield and Colleagues (Greenfield and Smith 1976, Greenfield 
and Zukow 1978) have discussed the informative nature of the utterances in 
the context in which they occur and predicted that if a child was at the stage 
where has could use language to refer to several aspects of a situation and had 
the vocabulary to do so, he would use his single-word utterance to refer to the 
aspect which held greatest uncertainty or contained the newest in-formation 
(Elliot, 1981:58). 
The relationship of multifunctionality and context dependence in child 
language has come to be accepted as one of the major issues of focus in 
developmental psycholinguistics and has sought to highlight the inadecquacy 
of the explanation of language development in terms of an autonomous, 
underlying cognitive capacity. This shift towards a multifunctional explanation 
emphasises the significance of explaining the phenomena of language 
development whithin a functional or pragmatic framework. Maya Hickman 
(1987) points out, "Within such a framework, development theory must account 
for some specifically linguistic (semiotic) aspects of development and allow for 
the interdependence between language and thought throughout 
development." 
Bloom's (1970) principle of rich interpretation proposed a way to 
recover from early utterances what children mean by examining contexts of 
use and poiting underlying deep structures from which these utterances were 
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to be derived through the appUcatidn of deletion rules. Such a shift towards 
multifunctionality is also evident in the works of Bates (1967), Dore (1979) 
and Ochs and Schieffelin (1979) wherein either speech act typolegies are 
proposed for child language or different issues related to the pragmatics of the 
child language are discussed. Similarly the development of reference has also 
been brought under a functional focus (Wales, 1986; Keenan & Schieffelin, 
1976; Gchs, Schieffelin, & Piatt, 1979 and Hickman, 1987). 
1.4 Sentence Processing with Reference to Requests 
How does, then, a child maiiage the gigantic task of language 
processing, processing of sentence in particular? This and many other related 
questions seem to engross the present day psycholinguist. Ervin-Tripp (1977) 
has examined how children deal with a variety of forms of requests, the main 
forms being imperative, embedded imperative, questions-directive and hint 
requests. It was shown by her that of the two forms of requests, the 
nonexplicit forms do not "refer to the act or object desired" in contrast to the 
explicit forms wherein the act and or object are specified directly. Her thesis 
holds that the simple imperative and embedded imperative are the direct 
forms of rc(|ucsts, i.c explicit or direct requests which arc comprehended 
correctly by younger children than the indirect or nonexplicit requests which 
include the question-directive and hint requests. Ervin-Tripp's position, 
however, is that young children do not produce the nonexplicit or indirect 
forms as requests and, so, do not understand someone else's interest in using 
them as requests. 
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With regards to the role of hints in children's speech, Garvey (1975) 
has observed that hints in it may be mere adjuncts to explicit or direct 
requests. Dodd (1979) in a comprehensive review of the literature on 
lanugage development points out that the indirect forms of requests are hard 
to interpret and less Ukely to be produced before five years, after which 
children begin to understand and use such forms, but full acquisition, 
including the abiUty to respond without redundant context and cues, extends 
well into the elementary school years. 
1.5 Objective of the Study: 
This dissertation is basically an attempt to examine the previously 
mentioned position of Ervin-Tripp and Garvey in the Context of the MSA-
Speaking children in order to find out if the nonexplicit or indirect requests 
are comparatively difficult to process than the explicit or direct requests. In 
order to examine this particular question raised in this context, the study aims 
to make an experimental psycholinguistic investigation into the 
comprehension of the two types of requests by the three cross-sectional groups 
of children thus covering a period of six to ten years. 
This period from the sixth year of age to puberty shows motor and 
physical development marked with active participation in plays, games, and 
sports and a tremendous learning of special physical skills. Cognitive 
development in this stage shows that children think concretely manifisting 
rationality, stability and organisation of thought. Children also develop 
abstract concepts such as weight and value and at the same time they acquire 
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an enhanced competence to solve ^ .problems. But, what is more striking in 
language development of the children at this stage is a rapid development of 
the complexity of language characterized with tenses, concepts and logic. 
1.6. Methodology 
Covering in all twenty one MSA subjects in the three different age-
groups, each with seven subjects including both male and female children, the 
study conducts an inquiry to examine the hypotheses concerning the role of 
speech act function in the comprehension of explict or direct and nonexpUcit 
or indirect requests by children of different age groups. The details of the 
methodology, the hypotheses, the assumptions and the tools and techniques 
employed are discussed in the chapter 3. The observations and discussions 
are presented in the chapter 4 to be fellowed by a concise statement on some 
specific conclusions in the chapter 5. 
1.7 Organizationof the Dissertation 
Chapter 1 consists of an introduction to the subject as well as the 
opening remarks. This includes brief description and overview on Modern 
Standard Arabic, sentence processing and sentence processing with reference 
to requests. Chapter II consists of sentence processing and discourse, child 
discourse and language acquisition, comprehension and production, the 
notion of requests, a brief survey of sentence processing and requests, types of 
requests and their processing in MSA. Chapter III consists of a statement of 
hypotheses, a statement of assumptions, an account of the methodolo^ 
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followed that includes details of the subjects, tools tests and their 
administration, etc. Chapter IV consists of observations and discussions. 
Chapter V constitues an attempt to recapulatemmajor points and conclusions. 
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CHAPTER II 
SENTENCE PROCESSING AND REQUESTS 
2.1 Child Discourse and Language Acquisition 
The subject of child language has grown into a multitudinous area of 
academic interest characterized by several debates, particularly motivated by 
different theoretical orientations of language learning. The subject, 
nevertheless, also has " its own intrinsic fascination" (Elloit 1981:6). Crystal 
(1976) has rightly expressed that the comtemporary study of child language 
has arisen out of the overlapping interests of the psycholigist and the linguist. 
Such a trend continues to dominate the basic questions rased with regards to 
acquisition of language. It is found that an innate communicative capacity in 
the child is identified (Bateson, 1975, Bullowa 1979) but this capacity grows 
manifold with the course of human development (Sharma 1990). Apparently 
there is an increasing attention to focus on vaious aspects of child discourse 
(Clark, 1979; Kuzaj; 1984. Ochs and Schieffelin, 1979; McCloskey, 1984). 
What is noticeable in this regard is that most of the studies on child language, 
especially from a longitudinal point of view, focus only on the data, and are 
primarily concerned with collection techniques. Their value lies in the fact 
that they reflect a constructionist attempt to determine stages of acquisition 
that follow from the analysies of such data (Ingram 1989:27) Although 
acquisition of language and discourse has always remained a part of the broad 
domain of psycholinuistic inquiry, some of the major issues have only recently 
dealt with the onset of syntactic comprehension. 
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Studies by Shipley, Smith & Gleitman (1969) and DeVilliers (1973) 
and many others set forth that syntactic processing of grammatical morphemes 
appears much is advance of their appearance in the spoken language. 
Sentence processing in children particularly viewed in relation to the speech 
act function, therefore, is conspicuous for its theoretical significance in this 
perspective of development related to child discourse and language 
acquisition. It is all the more justified to examine sentence processing in a 
crosssectional population of children drawn from different age-groups with 
regards to the role of speech act function in setence processing. As it is, a 
composite pircture built by studying a set of variables in a group of children in 
different age-groups is convenient and statistically more reliable than the 
longitudinal studies that chart and follow the progress of a set of variables 
concerning child language over time in the same set of children. The iimate 
comunicative capcity in human child undergoes a progressive development 
over the years and the early child discourse sets forth from an early sensitivity 
to speech act function to discourse competence. 
Early child discourse predominated by speech play and conspicuous by 
gnomic expressions, i.e. aphoristic utterances with functions such as rhyme 
making spontanienty, repectitious and questioning, contributes a great deal to 
language devedlopment (Sharma 1990). The subsequent years, however 
provide the child with a context of exposure to a large domain of language 
use. This context, primarily constituted by the school environment, gives an 
express manifestation of formal and informal speech and thus a norm of 
language. This is the time when children are normally confronted with a 
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setting that presents them with a variety of unfamiliar, subject-related styles of 
language and impells them to learn a new range of linguistic skills as well as a 
metalanguage (Crystal 1987:248). So, the second phase of child discourse is 
more than a mere continuation of the first phase consisting of early child 
discourse as for the child it builds the experience of a different linguistic 
worled and a new communicative context determined by factors and demands 
of socialization on the one hand and by biological and congnitive 
determinants of language on the other. 
2.2 Comprehension and Production 
Language processing has received much attention in both 
psychoHnguistics and cognitive psychology. A controversy which has furthered 
the interest in language processing or comprehension is whether 
comprehension and production are mirror images of each other or not. The 
main arguments against such a view are that the speaker has unlike the hearer, 
a message at hand, that both speaker and hearer employ different strategies, 
that a speaker's inteded message may not be fully realized which may result in 
certain aspects in H's realization of the S's message. 
Language comprehension is, therefore, now considered as a dynamic, 
active process in which the hearer is engaged as the constructs a semantic 
representation in his mind. (Prideaux 1985 : 40). He takes as imput the noise 
he hears, plus a vast array of other linguistic and extralinguistic information, is 
aware of the preceding linguistic context and topic under discussion, provides 
a vast stock of extralinguistic information and worldknowledge to which the 
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hearer can cocnstantly advert since he has a muhitude of resources to aid him 
in constructing a mental representation of the message. In doing so, he rehes 
heavily on his knowledge of the language in interpreting the incoming 
phonological singnals, but also on other and varied cues. Clearly then, 
language comprehension is not a passive act in which the hearer's mind is 
written upon by the speaker but rather an active, highly involved set of 
processes. But, in order to understand a message, which after all is the final 
goal of comprehension, the hearer must somehow execute a phonological 
analysis of the incoming stream of noise, i.e. coristuct an appropriate 
phonological segmentation for the incoming utterance. A second task for the 
hearer is to carry out a rough and ready morphological analycis. Obviously, 
the morphological segmentation and analysis take place concurrently with the 
incoming noise analysis. In any case a complete phondogical analysis ought to 
precede morphological analysis. Suppose, for example, that we hear the 
sentence: 
1. Germans like beer more than Spaniards. 
We notice immediately that the sentence is ambiguous, although in a 
particular context one meaning or the other may be virtually automatic in the 
hearer's mind simply because it is congruent with the discourse as it has 
developed to that point. The point of the example, however, is that even if we 
carry out a complete phonological and morphological analysis, there is still 
much more to be done. That is, the hearer must also assign some further 
linguistic structure beyond that of morpheme classification. 
21 
It is therefore evident from example (1) that some measure of 
grammatical structure needs to be assigned by the hearer to a sentence in 
processing. Whether the structure assigned mentally by the hearer is similar 
to that which the linguist posits is itself what Prideaux considers, an important 
empirical question. The point is dwelt at length. For example, in the instance 
cited above, does the hearer simply assign functional information to the 
sentence, Spaniards is understood as the subject of an implicit ("understood") 
verb phrase like beer, while in the other interpretation it is the direct object of 
an implicit - like whose subject is still Germans? Or, alternatively, does the 
hearer actually construct mental constituent structurers, one for each reading 
of the sentence? There again, the question cannot be answered in the absence 
of emirical evidence. 
As a second example of the hearer's need to assign Chomsky's (1964) 
celebrated pair of sentences:-
2. a. John is eager to please. 
2.b. John is easy to please. 
As per Chomsky, argument surface may be very similar while the 
meanings are very different. The native speaker, for example, recognises that 
(2a) may mean that John is eager to please somebody, or even anybody. More 
explicity, John is the logical (deep structure) subject of both eager and please, 
while please is a transitive verb with an empty or unspecified direct object. 
However, (2a) can be paraphrased as: 
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3. a It is easy (for some one) to please John. 
3.b. (For some one) to please John is easy. 
These examples show that/o/in is the logical object of please, while an 
unspecified NP is the subject. However, it is not at all clear from these 
examples that the hearer assigns grammatical relations to various lexical items 
or whether he actually constructs a constituent structure representation for 
each, or perhaps both. The matter is an empirical one, and to conclude from 
the fact that the native speaker can make the judgements represented in (2) 
and (3) that he must necessarily assign deep and surface constituent structures 
to these (and all) sentences he hears is to engage in a dramatic leap in logic. 
Nevertheless, the examples cited so far suggest that in the act of 
comprehension, at least phondogical, morphological, and, some or of 
grammatical analysis must take place. In addition to it, the processing also 
needs a lexical look up. The hearer must find a given lexical item in his 
mental lexicon, along with its various meanings, and integrate these into 
setence. He, must execute such lexical searches very rapidly, and he must also 
asses the appropriateness of certain lexical items in relation to others. 
So it is clear that the hearer engages in a great deal of constructive 
activity when comprehending language. To this point we have discussed only 
the comprehention of single sentences, but obviously each sentence must be 
integrated into a large discourse structure, and how that is done is also a 
complex issue. Moreover, the steps outlined above are at least only minimal 
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constraints which need to be satisfied if language Comprehension is to take 
place. These steps are not to be taken literally as a set of operations executed 
sequentially is real time. They are not an alogrithm for the comprehension 
processes themselves. 1 
The current theoretical scene reflects at least three levels of language 
comprehension viz. one, word recognition; two sentence understanding; and 
three, discourse interpretation. Where as the first two levels have been central 
problems in the conteporary cognitive psychology, the third level has got a 
much recent focus of attention. The scene in I960' was dominated by an 
approach to language understanding primarily emphasising psychological 
reaUty of Unguistic constructs and so came the Derivational Theory of 
Complexity which held perceptual complexity of sentence as related to its 
direvational complexity. In 1970', the theory of language processing 
considered the representation assigned to sentence during comprehension not 
a linguistic structure. Since then things have, however, undergone 
considerable change due to the rapid growth of research activities in cognitive 
psychology and psycholinguistics. 
Accordingly, it is now held that processing of stimulas information 
interacts with other knowledge on a moment-by-moment basis (Marslen-
Wilsonand Tyler, 1980). It is manifestly evident that the theory of language 
processing has seen a gradual shift from linguistically based models to more 
psychologically based models and that models characterized by algorithms 
have subsequently been replaced by those characterized by heuristics. 
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Another feature of the theory is that a number of aftifical intelligence models, 
which have of late been applied to language processing, indicate psychological 
processes during processing. It is in this context that one cames across the 
role of the recognition of general consequences of background knowledge, 
context, etc., on language perception. This is why a predominantly offline 
method of data collection in psycholinguistics research on language processing 
has been replaced by a predominantly On-line method which deals with 
immediate automatic processing, particularly sentence processing, and involve 
such tasks as calling subjects to monitor spoken sentences, asking subjects to 
press a button as soon as they hear the click super-imposed on the sentences, 
and speech shadowing (Marslen-Wilson 1973, 1975). 
2.3 Requests 
The concept of Requests: 
The notion of request in its common usage refers to asking or being 
asked. In its broad scope of use a request serves a vital tool of sevreral 
functions: getting social commitments performed, getting the actions desired 
by the addressor. As Bates (1976) notes even children in the age group of 3V2 
years can increase the politeness of a request when asked to do so. The 
notion has thus always been considered as one of the major issues of language 
processing. Psycholinguists, for one, have tried to look at the way various 
types of requests, which can easily be identified in a given language on certain 
linguistic or other bases, are processed. A speech act theory-based 
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psycholinguistic explanation (e.g., Garvey 1974) holds that the request is an 
illocutionary act whereby a speaker (S) coveys to an addressee (H) that S 
wishes H to perform an act (A). A request can, thus, be represented in a 
formula: 
REQUEST (S,H (H will do A). 
Commenting on pragmatics and linguistic representation Bates (1976) 
wrote: "In examining issues of politeness, emphasis and suspension of 
assertion, it seems evident that native speakers can rank order discrete devices 
for each of the categories, permitting them to move an utterance up and down 
dimensions of politeness and strength." 
The speech act theory particularly suggests that the form of requests 
conveys pragmatically important information about the social status of the 
speaker and the addressee. It is hypothesized that requests that violate 
conversational conventions governing the use of polite and direct requests by 
high and low status speakers are expected to be accurately remembered. 
Differences in the various requests, that may eventually be categorized on a 
definite basis in a given language, may primarily be due to the differences in 
syntactic form (i.e, imperatives or declaratives or interrogatives). For 
example, in English presence Vs absence o(please could be considered as one 
such variable in addition to the use of modal or auxiliary verbs (e.g., will, can, 
could, should). However, in terms of the speaker-hearer mode of relationship, 
the action requested may either be directly stated or indirectly suggested by 
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means of a need assertion. Hedges such as / think (English) may be used to 
qualify a request. 
Ervin-Tripp (1976a, 1976b) and Lakoff (1977, 1979) have argued that 
the different surface forms of speech acts are determined by coversational 
conventions for speeking politely and directly. The selection of a directive 
form allows the speaker to mark or neutralize differences in rank, age, or 
teritoriality, and to indicate how serious the request is and whether or not 
compliance is assumed or expected. For example, Epvin-Trip notes that in 
English imperatives are rarely directed upward in rank or age unless 
modulated by please, an honorific, (e.g., Sir), or by the name of the addressee. 
It is pointed out that these modulations serve to render the imperative more 
polite. 
Requests in general are divided into two categories: direct and indirect. 
Some forms of requests directly specify the service requested and, perhaps, 
the individual rcciucstcd to perform this service. The latter are called indirect 
requests (Searle, 1975) which assert the very precondition necessary for the 
satisfactory performance of the request. Lakoff (1977) and Ervin-Tripp 
(1976) have observed that in contrast to direct requests indirect requests are 
used when there is a possibility of noncompliance. So indirect requests appear 
to permit the addressee more options other than complia.nce as they may be 
interpreted literally or as the addressee may disagree with asserted or queried 
information. Direct requests, on the other hand, are used whenever 
comprehension cannot be assumed or compliance can be routinely expected. 
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These observations point out tiial tiie form of a speech act innolving 
request conveys pragmatically important information about social relations. 
Research by Keenan, Macwhinney, and Mayhew (1977), Kintsch and Bates 
(1977), and Bates, Kintsch and Masling (1978) has shown that the surface 
form of sentences is relatively well remembered if that form is pragmatically 
important. This is because listeners may be sensitive to the form of speech act 
for their form happens to be a rich source of inforation about social status and 
interpersonal characteristics. When status of speaker and addressee is clear, 
violations of conversational conventions governing the politeness and 
directness of request seem particularly salient and hence accurately 
remembered. As opposed to this position, Ervin-Tripp has rejected the 
hypothesis that different forms of requests are ordered only on a dimention of 
politeness. She has rather observed that conversational rules tend to 
determine whether or not a particular form is appropriate in a given situation. 
For instance, an imperative form in a situation addressed by a subordinate to 
a superior is held inappropriate since the speaker in such a situation is 
expected to mark the difference in rank. The failure to do so is naturally 
deemed insulting. 
There, however, seems to be a point of agreement in both Ervin-Tripp 
and Lakoff with regards to the general nature of the social conventions that 
govern the use of different forms of requests. They further agree that the 
form of requests conveys important information about the relative status of 
speaker and addressee and that violations of the conversational conventions 
are imformative. But they differ over whether or not differnt request forms 
are ordered along a domension of politeness. 
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2.4 Types of Requests: 
There have been several attempts in theoretical as well as empirical 
work on the speech act research on requests (Searle, 1975, 1979; Erven-Tripp 
1076; House and kasper 1981) to provide a classification of request strategies 
that would form a cross-linguistically valid scale of directness. Accordingly, 
there are three major levels of directness that can be expected to be 
manifested universally by requesting strategies: one, the most direct, explicit 
level, realized by requests syntactically marked as imperatives, or by other 
verbal means that name the act as a request, such as performatives (Austin 
1962) and 'hedged performatives* (Fraser 1975); two, the conventionally 
indirect level where procedures realize the act by reference to contextual 
preconditions rnecessary for its performance, as conventionalized in a given 
language. These strategies are commonly refered to in speech act literature as 
indirect speech acts (Searle 1975): for instance 'could you do it? or 'would 
you do it?' have meant as request; three, the nonconventional indirect level, 
i.e. tlic open-ended group of indirect strategies (hints) that realize the request 
by either partial reference to object or element needed for the 
implementation of the act ('why is the door closed'), or by reliance on 
contextual clues ('it's hot in here'). 
In view of Brown and Levinson (1978) requests are considered as a sort 
of face-threatening acts (Brown and Levinson 1978) where by making a 
request, the speaker impinges on the hearer's claim to freedom of action and 
freedom from imposition. The variety of direct and indirect ways for making 
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requests, seemingly available to speakers in all languages, is probably socially 
motivated by the need to minize an impoesition through referring an indirect 
strategy to a direct one, i.e by activating a choice on the scale of indirectness 
for performing the act making a variety of verbal means to manipulate the 
degree of imposition involved. 
Realizations of many requests include reference to the requestor (T, 
the speaker), the requestee ('you', the hearer), and the action to be 
performed. The speaker might choose different ways to refer to any of these 
elements, manipulating by his or her choice the perspective Hearer wishes the 
request to take. For example the difference between 'could you do it?' and 
'would we have it done?' is one of the perspective - 'could you....' Emphasizes 
the role of the hearer in the speech event, while 'could we...' lays an emphasis 
on the role of the speaker. Given the fact that in requests it is the hearer who 
is 'under threat', any aviodance in naming the addressee as the principal 
performer of the act is bound to soften the impact of imposition. The force of 
an utterance derives from a set'of necessary and sufficient conditions relating 
on the one hand to the beliefs and attitudes of S and H and on other hand to 
their mutual understanding of the use of linguistic devices in communication. 
The conditions which underlie a sincere request are called four sincerity 
conditions. They are: 
a. S wants H to do A. 
b. S assumes H can do A. 
c. S assumes H is willing to do A. 
d. S assumes H will not do A in the absence of tlie request. 
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2.5 Structure of the Direct Requests: 
A request by S is accompanied with a phrase or clause relating to it, 
and Hearer often does more than to comply or refuse with a simple No! If 
speaker inteprets a response as non-complaint, he might repeat, paraphrase or 
reinforce the request. In order to examine the clustering of behaviours 
around the request utterance, Garvey (1974) proposes a structural unit, the 
Domain of the request, that refers to the scope of discourse within which the 
attention of S and H is directed to the accomplishment of the request. 
Speaker and Hearer seem to have complementary roles in the sense 
that S initiates the request and H ackowledges it. Thus, the role structure of 
the request assigns differnt responsibilities to A and H but it allows flexibility 
in coping with such contingencies as inadequate formulation of the request by 
S or failure to comply by H. The domain of the request thus represents the 
role structure of the request while indicating the sequence of the 
complementary behaviours both in 'normal* circumstances and in 
circumstances where difficulties arise. 
2.6 Content of the Direct Requests 
Searle (1969) Gordon & Lakoff (1971) have attempted to capture the 
conditions postulated for requests. According to Garvey the structural 
domain of a request reflects a domain of relevance, a network of associated 
beliefs and motives. The set of jointly held assumptions which underlies the 
successful production and interpretation of the request also forms the basis for 
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H's acknowledgment to that act and influences, as well, S's interpretation of. 
H's behaviour as responsive or non-responsive. A domain of relevence, then, 
suggests that the performance of the request creats a field in which only a 
restricted set of behefs are operative. 
2.7 Structure of the Indirect Requests: 
The relationship of a language and its society is so intimately 
interwoven that it would seem difficult to view either of the two in isolation. 
Placed in their broad social miheu, languages tend to provide their speakers 
with explicit direct ways for achieving certain communicative ends in day-to-
day communication. In making a request to a secretary, for instance, people 
are more likely to say things like 'could you do it?' or 'would you mind doing 
it'? than the simple 'Do it'. Brown and Levinson (1978) suggested that the 
social rational of indirectness is based on universal principles. Thus, in the 
forementioned example of the secretary, the speaker is conventionally indirect 
where there is a threat to the listener's territory or autonomy. 
One of the major feature^, of the use in context is the fact that an 
utternace can be made to serve more than one communicative function. Thus, 
use of a phrase like 'I'm hungry' can count as a request for money, when 
uttered by a beggar, or as an attempt to delay going to bed when uttered by a 
child at bedtime. In both cases, in order to interpret the speaker's intent, the 
hearer has to relate the linguistic content (and other signals like intonation) to 
relevant features in the context of the situation. Such an ability to draw 
pragmatic inference of the type described by Grice (1975) is acquired in early 
childhood (Bates, 1976). 
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The example of 'I'm hungry' illustrates another feature of language 
use: the fact that very often there is no direct match between the literal 
meaning of an utterance and the speech act performed by it in a given context. 
How does a seaker attempt to be indirect, then? Blum-Kulka (1982) 
offered a possible answer. Accordingly, an explanation to the indirect speech 
acts needs to take note of another (probably) universal property of speech act 
realization, i.e. the fact that for any utternance to 'count as a given act, it has 
to fulfill a set of contextual prerequisttes. These prerequisttes, referred to in 
speech act literature as 'felicity conditions' (Searle 1975) or 'pragmatic 
preconditions' (Labov and Fanshd, 1977) vary with the speech act performed. 
It is, therefore, reasonably justified that Searle (1975)-analyses the Conditions 
for direct requests. Labov and Franshel (1977) elaborate the analysis to 
include both direct and indirect requests. 
2.8 Content of the Indirect Requests 
The content of the Indirect request is that H will do A into an 
utterance. Indirect requests, however, can be devided into two types 
deponding upon whether the matrix clause of such an utterance does or does 
not reference one of the four sincerity conditions mentioned earlier. So the 
type I indirect requests are those which embed the content, H will do A, into 
an utterance whose matrix clause references one of the sincerity conditions. 
Type II indirect requests are those which embed the content, H will do A, into 
an utterance whose matrbc clause does not reference one of the four sinceirty 
conditions. So this type includes utterances which reference general conditons 
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of participant's status and / or some relevant property of the act such as a 
necessity, e.g., You have to open the door." 
2.9. Requests in MSA 
Vis-a-vis the notion of request in Arabic one needs to consider the 
notions of 'begging' and 'wishing' where it is getting something 'in the form of 
love'. The famous Arabic linguist Ibn Yaqoub Al-Maghrebi was of the view 
that wishing in such a sense "is an order for getting something on the condition 
of love thus warranting refusal to its dissatisfaction." So, it was further 
clarified that if a wished thing action is not based on love or on a 
consequential order, then it leads to 'begging' as if it were a request. It is 
obvious that in Arabic, begging in this sense can be considered a favourable 
order that is unattainble. 
Wishing and begging in Arabic can be placed on a scale presented by a 
+love condition on the one extreme and a -love condition on the other. 
Request in this frame occupies an intermidiate position on the scale, (see 
Figure No. 1) 
The wishing is a kind of constructive request. It is a request to get a 
favourable thing, that is otherwise not necessary to be achieved because it is 
impossible (man always likes impossible things and requests them) or because 
it is possible but not desirable. 
The word which originally indicates in its linguistic meaning on wishing 
is laita 'if only' and there are three words that can be used for rhetorical 
purposes which are fial 'is,do',// aHa 'maybe' and lau' if. 
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A rhetorical purpose for wishing is gained through the use of words fial 
'is,do' lia^la 'may be'. Likewise a rhetorical purpose of using lau 'if in wishing 
appears to indicate the dignity of the person willing to wish, because lau 'if 
with its meaning in Arabic tends to clarify the prevention of the answer so that 
what you wish is a faverable thing, then a directive order too means requests 
2.10 Types of Requests In MSA: 
Direct Request: 
Direct request in Arabic can be divided into two types: 
Type I will be a direct request with imperative utternaces. Type II will 
be a direct request without a performative marker. 
Direct Request Type I 
Consider these examples with imperative utterances. 
1. ?irsil al - risalata. 
post the letter 
post the letter 
2. ?iftah al - baba. 
open the door 
'Open the door', 
3. ?iqra al - qasidata 
read the poem 
'Read the Poem'. 
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4. ganni ?ugniyata al - ?atlali 
sing sond (name of a song) 
'Sing al-?atlars song'. 
5. ^iqtta" ai - lahma 
cut thie meat • 
'Cut the meat'. 
6. ?ita'm al - ttoyura 
'feed' the birds 
'Fed the birds'. 
7. ?uqtof al - zahrata 
pluck the flower 
'Pluck the flower'. 
8. tayyir al- "^ usfura 
fly the bird 
'Fly the bird'. 
9. '^ ateni tuffahatan 
give me an apple 
'Give me an apple'. 
10. nazzif al - bayta 
clean the house 
'Clean the house'. 
11. ser bibot?en. 
walk slowly 
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12. takalam behido?en 
talk softly 
Talk softly'. 
13 ?irmi al - hajara 
throw the stone 
Throw the stone'. 
14. (Ja'a al - Kitaba 'ala al - tawilati 
put the book on the table 
Tut the book on the table'. 
15. samih al - rajula 
forgive the man 
'Forgive the man'. 
16 ?isma? al - qur?ana 
listen the Quran 
'listen the Quran'. 
All these sentences consist of Direct Request with an imperative 
utterances. 
To make it Direct Request with a performative marker, just, we have 
to add these markers like: lousamalit, minfadlak 'Please' or arju, ?atamanna. 'I 
request'. 
In English polite forms tend to occur with modal verbs, e.g. would/ 
could. In similar request frames. Arabic may use conditional verbs, as well as 
some modal verbs as mumkin 'Can' and ?iftah 'Open'. In both languages, the 
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interrogative is usually judged as more polite than the simple imperative. 
Direct Request Type II: 
Consider these examples with a performative marker:-
17. ?irsil al - risalata minfadlak 
post the letter please 
'Please post the letter? 
18. ?arjuk ?irsil al - risalata. 
(Imp request (you) post the letter. 
'1 request you post the letter'. 
19. ?iftah al - baba lousamaht 
open the door please 
'Please open the door'. 
20. ?arjuk ?iftah al - baba. 
(Imp) request (you) open the door 
'I request you open the door'. 
21. ganni ?ugniyata al - ?atlali minfadlak 
sing song name of a song please 
'Please sing al - ?atlars song'. 
22. ganni ?Ligniyata al - ?atlat lousamaht. 
sing sone (name of a song) please 
'Please sing al - ?atars song'. 
23. ?arjuk ganni ?ugniyata al - ?at)ali. 
(Imp) request (you) sing song (name of a song) 
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The conditional verbs which can be used in Arabic as a request trames 
such as: 
24. mumkin an taftah al - baba. 
can (you) open the door. 
'Can you open the door'. 
25. mumlcin an tarmi al - hajara. 
can you throw the stone. 
'Can you throw the stone'. 
26. mumkin an tatakalam behido?en. 
can (you) talk softly. 
'Can you talk softly'. 
27. mumkin an tosamih al - rajula 
can (you) forgive the man 
'Can you forgive the man'. 
Indirect Request Type I 
Condition I : 
28. ?uariduka an tugannya ?ugmyatan. 
(Imp) want (you) to sing song. 
'I want you to sing a song'. 
29. ?atawaq'u minka an taktob li resaltan. 
(Imp) expect (Nom) you to write me letter 
'I except you to write me a letter'. 
30. ?atlubu minka an tadhaba li - burhatin. 
(Imp) want you to go for a while. 
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'I want you to go for a while'. 
31. amalu minka an tudakuruni bi - hada. 
(Imp) wish you to remind me this. 
'I wish you remind me this'. 
Condition II 
32. mumkin an taftah al - baba? 
can (you) open the door. 
'Can you open the door'. 
33. mumkin an tuganya ?ugniyatan? 
can you sing song 
'Can you sing a song'. 
33. mumkin an tadhaba li - burhatin. 
can (you) go for while. 
'Can you to for a while'. 
Condition III 
34. hal iaka gina' ?ugniyatan? 
would you singing song 
'Would you be singing a song'. 
35. hal Iaka ragbatun an taftah al - bab? 
would you willing to open the door 
'Would you be willing to open the door'. 
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36. hal laka tidkri hada? 
would you reminding me this 
'Would you be reminding me this'. 
Condition IV 
37. hal sataftah al - bab 
will you open the door 
'Will you open the door'. 
38. hal satadhab li - burhatin 
will you go for white 
'Will you go for a while'. 
39. hal satudakiruni bi - hada. 
will you remind me this? 
'Will you remind me this'. 
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+ Love 
Figure No. 1 
Love 
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CHAPTER III 
METHODOLOGY 
3.1 Statement of Hypotheses 
The use of speech act as a unit in the functional study of child language 
is based on the notion introduced by Austin (1962) to refer to the capacity of 
utterances to perform communicative acts and to accomplish goals for 
speakers. According to Searle (1968) the speech act consists of a proposition 
and an illocutionery force wherein the proposition constitutes the conceptual 
contest of the utterance. 
The starting point of this work can, therefore, be seen in the pragmatic 
approach to child language where a multifunctional explanation of language 
development is given importance and the role of speech act function is 
considered very crucial to the over all explanation. Drawn in a 
psychohnguistic perspective within this frame, it attempts to explore if 
children of different age groups process different forms of requests and how 
the same is reflected in their comprehension of requests. The background in 
which this inquiry is placed is already spelt in Chapter 1 and 2. The 
hypotheses to be examined are following. 
1. Speech act function plays an important role in comprehension of 
requests by children of different age--groups. 
2. Different stages in child language manifest different patterns of 
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requests of different forms owing to the inherent differences in the 
capacity to process. 
3. Indirect requests are more difficult to process than the direct requests, 
and, hence relatively difficult for the children of early age--group. 
3.2. Statement of Assumptions 
1. Several researches have established different patterns of sentence 
processing at different stages of child development. This justifies not 
only the significance of sentence processing in child language but also 
the implication of comprehension with regards to sentence processing. 
2. Different stages in child language need to present differences in the 
capacity to process requests of different kinds and accordingly the 
different manifistations acertained on the basis of comprehension. 
This is also supported by the fact that development on the one hand, 
broadens the horizon of the child's world (sharma 1985) and that an 
acquisition of verbal formulation of concepts already acquired leads to 
further acquisition and sharpening of the older concepts (Thirunalai 
1978) which may have considerable bearing on the processing in 
requests as well. 
3. In view of the findings of Ervin-Tripp (1977) and Garvey (1975) 
Sharma (1990) and the review of Dodd (1979), there is imperative the 
imperative significance of not only how children process the requests 
but also whether they have the competence to process or not. 
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4. With an increase in age the capcity to process requests also increases. 
5 The nature of requests in terms of the explicitness shows that different 
forms of requests need to be processed differently and the same should 
be reflected in their comprehension by children of different age-
groups. 
6. The position vis- a-vis the processing of indirect requests is all the more 
justified by the explanation that indirect requests need to be 
comparatively more difficult to process than the direct requests. 
7. In view of such a validly held distinction of explicit and nonexplicit 
forms of requests, it seems the processing of indirect requests should 
emerge later in comparison to the direct requests as pointed out by 
Garvey (1975) and Dodd (1979). 
3.3 Subjects: 
The subjects for the study were covered at the Arabian Public School, 
situated at New Delhi, India. The school is meant for the native speakers of 
Arabic, particularly for the children of diplomats and other Arab people 
residing in Delhi, India. Three groups of 21 children, each consisting of 7 
subjects comprising both boys and girls, in the three different age-groups in a 
range of 6 to 9 years were selected. The first group (Gl) was in the range of 6 
to 7 years; the second group (G2) was in the range of 7 to 8 years, and the 
third group (G3) was in the range of 9 years or so. 
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Before conducting the tests, it was ensured that only those children 
which were eager to participate and were cooperative were taken up as 
subjects. Further it has also been ensured that these subjects had a normal 
development. 
3.4 Tools; 
The tools employed in the inquiry comprised the two tests. The first 
tool was a Picture Test consisting of 6 picture sheets specially planned for this 
purpose (the Picture Sheets are included in the Appendix 1). The second was 
an Action Test consisting of some items or toys such as car, bag, pen, pencil, 
box, book, ball and apple's picture in 6 actions which were easily recognisable 
by the subjects as part of their daily life. The aim of these tests was primarily 
to find out whether the children could understand the difference in different 
types of requests in Arabic. The actual observations on tests were preceded 
with trials with similar testing tools and procedures. 
3.5 Procedure 
Collection of data was done in two stages. First, a pilot study was 
carried out to famiharise the subjects with the pictures as well as the tools. 
Here, the investgator, explained for them that they are going to do as a group. 
Then the two tests were respectively administered individually on each of the 
subjects. At the second stage, each of the subjects was individually shown the 
6 pictures of the Picture Test for a period of one minute each, and then asked 
to describe the contents. During the collection of data, in the Picture Tests, 
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the investigator took precaution to imfuse confidence the Group 1 by 
techniques such as distributing gifts through not Jetting it be known to the 
others at the same time. 
In the Action Test, the investigation was carried out with the toys and 
items by familiarising them to it. The test was so created that it could provide 
a live configuration of the two different types of requests with two conditions 
in the direct or explicit and four conditions in the indirect or nonexplicit. Each 
of the subjects was individually shown the 6 pictures sheets of the Action Test 
for a period of two minutes each, and then asked to move the toys and items 
according to the investigator's instructions expressing these requests in MSA. 
The investigator took notes in the assessment sheets for the two tests (shown 
in the Appendix 2) and assessment of the scores for each of the subjects was 
accordingly recorded later in order to get the comprehension scores. A 
correct response was accorded +10 scores while an incorrect response was 
accorded -10 scores. Later, a total sum was computed for each of the subjects 
on the basis of such assigned scores. 
3.6 Statement of Limitation 
The scope of inquiry was methodologically constrained by the simple 
fact that evaluation of the comprehension of scores pertaining to the 
processing of requests in MSA was confined only to the experimentally 
obtained data with regards to the two tests employed for the purpose. Though 
such a scope could have been possibly enlarged to incorperate collection of 
data in rather more natural observations, the present study, nevertheless, 
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proceeded with an assumption to have a psychohnguistic a praisal of the way 
children in the three age groups under study can be taught to react in such 
manuplative but controled experimental set up. Hence the logical necessity of 
comfining the method of inquiry of this technique of investigation. The two 
tests, viz. the Action Test and the Picture Test, employed in this 
investigation,however, are adeqaute enough for this investigation and ire 
evidently justified by the similar methoddgical techniques followed in several 
other studies on child language. But, a major constraint of this study owing to 
its methodology is its inability to explore in detail how far the form of requests 
can convey a pragmatically important imformation about the social status of 
the speaker and the addressee. The method used could not, though it should 
have done, address to the role of violation of conversational conventions 
governing the use of polite and direct requests by the speakers of different 
status levels. Anyway, this was not included in the scope of the present 
investigation. 
3.7 Reliability and Validity 
Despite the obvious constraints, the procedure followed in the study, is 
quite adequate from the point of view of its relaibility and validity. The 
Picture Test used in the study is well suported by the fact that psycholinguists 
have given credence to the use of pictures as a very effective method for 
eliciting spontaneous data of child language. The Action Test is also fit 
enough due to the kind of situations it can create for assessment of 
comprehension in order to capture whether children in the cross-sectionally 
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different age-groups are competent to process requests of different tyes or not. 
One should, therefore, agree to the hne of methodological compulsion 
that has served as a working prenciple in this psycholinguistic investigation, 
more - so since this has been done in confines of a time-bound frame. 
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CHAPTER IV 
OBSERVATIONS AND DISCUSSIONS 
4.1 Observations 
Comprehension scores obtained through an assessment of subjects, 
processing of requests on both the Picture Test and the Action Test (sample 
sheets for assessment given in the appendix) for the three groups under study 
are given in the Table Nos: 1, 2 and 3. On the basis of the scores given in the 
Table Nos. 1, 2 and 3 the mean scores in the three groups were computed. 
Distribution of these mean scores in the three groups is given is Table No 4. 
A bargraph was accordingly made and the same is shown in Figure No.2. In 
order to examine the significance of the difference of mean scores in 
intergroup comparisons, the t-Test was applied and the t-results thus obtained 
are given in Table No. 5. An attempt was also made to examine the co-
relation between the scores obtained on the two tests, viz. the Picture Test and 
the Action Test. The co-relation values of the respectives scores obtained in 
the three groups on the two tests is given in Table No.6. 
The bargraph in Figure No. 1 showing the mean comprehension scores 
obtained on the two tests, viz. the Action Test and the Picture Test, in the 
three groups can be interpreted as under: 
1. The bargraph shows that by and large processing of requests increases 
with age. 
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2. With regards to scores on both the Action Test and the Picture Test, 
the mean scores exhibit an increase from Group 1 to Group 2 and from 
Group 2 to Group 3. 
3. It is, however, evident from the figure that whereas the Group 2 and 
Group 3 demostrate a remarkable increase in the mean 
comprehension scores in comparison to the Group 1, they themselves 
do not show the significant pattern of difference. This can obviously be 
taken to point out that the increase in processing of requests from 
Group 1, Group 2 to Group 3 is only marginal and that the processing 
of request leyond the age of the second group seems to be staplized. 
4. Such a trend is also visible for the comprehension scores obtained on 
both the tests, the Action Test and the Picture Test. 
5. This observation is also supported by reference to a look at the data of 
mean scores in three groups, the distribution of which is given in Table 
No.4. 
The t-results obtained for the respective intergroup comparisons, i.e. 
Group 1 with Group 2 and with Group 3 as well as Group 2 with Group 3 for 
individual subjects, scores in both the tests thus providing in all six t-results 
given in Table No.5. The computed t-value in each case was compared with 
the tabulated t of 2.18 at df =12, P 0.05 to see if it was > in order to be 
significant. The main points in interpretation of the t-results given in Table 
No. 5 are as following:-
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1. It is evident from the table 5 showing the distribution of T-results for 
comparison of the significance of the difference of means in different 
groups that the difference is not significant for any of the inter-group 
comparisons on the Picture Test. 
2. On the Action Test, the difference is significant when Group 2 is 
compared either with Group 1 or with Group 3. 
3. T - result, i.e. 8.46 is, however, significant only when Group 1 is 
compared with Group 3, 
4. This probably points out that processing of requests judged on the basis 
of the scores obtained on the Picture Test is almost same in all the 
three groups. 
5. The t-result which is significant for the comparison of the Group 1 and 
Group 3 indicates that on the Action Test, the significant difference on 
processing of requests may be due to the fact that processing of 
requests increases with age. But, what is surprising is the trend that 
such a significant difference is not noticeable in the comparison of 
Group 1 and Group 2. 
6. But, since a comparison of Group 2 and Group 3 on the Action Test 
also fails to yield a comparison of Group 1 and Group 2 do not provide 
a significant difference 
7. A reference to the bargraph given in Figure No. 1 could well be 
considered to support such an expectation. 
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An intragroup correlation of the subjects, scores obtained on the two 
tests was calculated for all the three griups under study. The correlations thus 
calculated are given in Table No. 6. The main points concerning the 
correlations are follOwing:-
1. Co-relations obtained for the scorr s of the two tests in the three groups 
indicate different patterns. 
2. The co-relations is quite high in case of Group 1, i.e. .78. 
3. The Co-relation in Group 2, however, is only.26. 
4. There does not seem to be any remarkable co-relation between the two 
types of scores as far as the Group 3 is concerned, since the co-relation 
is almost zero. 
5. What is interesting in the context of correlation result is the fact that at 
an early age, i.e. for Group 1, processing of requests manifests 
similarity on both the Action Test and the Picture Test, whereas it 
seems to be on a continuous decline with an increase in age. 
6 This can be interpreted to mean that though the processing of requests 
increases with age, there is no one-to-one co-relation between 
processing of requests observed in direct interaction and processing of 
requests through indirect means such as through pictures. 
7. At the age of 6, however, children do seem to process requests, though 
not to the extent to which the children of subsequent age-groups do in 
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the same way, whether in indirect interactions or in indirect 
observations. 
42 Discussions 
Nelson (1983) while examining the question "Is there a conceptual bases 
for language?" seeks to argue that none of the existing views implies that the 
comceptual base explains linguistic structures in any of its varieties. 
Naturally she is impelled to argue that the functional view needs to 
stress that "language structure is not all that is to be explained and that it's 
development may depond in interesting ways in non linguistic functions." 
It follows from the observations presented here that concerning the 
processing of requests by MSA children in terms of the speech act function it 
is a reasonably placed hypathesis that children of different age-groups process 
different forms of requests differently and that such a difference ought to be 
the reflected in their comprehension scores obtained for processing of 
requests on the two tests. This is validated by both the bargraph as well as the 
t-results given in Table no.5. 
The role of speech act function in processing of requests has a direct 
bearing on the comprehension by the children from different age-groups and 
this is well argued in chapter I and II. This position is also vindicated by the 
fact that our observations clearly support the role of speech act function in 
processing of requests and the consequent difference in the different age-
group subjects is at least by very implication of comprehension affirmed. 
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Bates (1975) and Dore (1975) are justified to postulate that speech act 
function emerges with acquisition of language, although children of even 3 1/2 
years are capable of increasing the politeness through other means. 
With regards to the second hypothesis that different stages in child 
language manifest different patterns of processing requests of different forms 
owing to the inherent differences in the capacity to process, there is no clear 
picture on the basis of the t-results as well as the baragraph given in No.2. 
However, as Bruner (1978) shows, in language acquisition there is a 
transition from pre-speech communication to early language and he argues 
that one cannot understand the transition from prelinguistic to linguistic 
communication without taking into account the uses of communication as 
speech acts. Several other studies (Bruner, 1975; Bates, 1976; Dore, 1975; 
Ryan, 1975) have supported the claim with regards to acquisition of what can 
be considered as different speech act functions. So, it is true that requests, 
taken as they are in the speech act theory, do convey pragmatically important 
information. Nevertheless, the observations on MSA children indicate that 
indirect requests are more difficult to process by the children of early age-
group. The comparison reveals that the t-result is significant only when the 
Group 1 is compared with the Group 3 and not when Group 1 is compared 
with Group 2 on the Action Test. 
As observed earlier this normaly can be interpreted due to the 
significant difference on processing of requests being due to the fact that 
processing of requests increases with age. But, acquisition of magnitude, that 
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remains unanswered, is why such a difference is not found in comparison of 
Group 1 and Group 2. Probably this aspect needs to be further explored 
specially by enlarging the scope of inquiry before a definite conclusion can be 
arrived at in this regard. 
One thing, however, is obvious that children of early age do not seem 
to process the capcity to posess the indirect requests and, it appears, they 
acquire it leter. 
As Ervin-Tripp (1977) observes children deal differently with a variety 
of requests. Dodd (1979) showes why indirect requests are relatively difficult 
for young children, particularly as they lack in a capcity to process the 
different surface forms inherent in such requests that are obviously 
determined by conversational conventions which they lend to acquire latter in 
a context of secondary socialization in the school. As pointed out by Edwards 
and Mercer (1986) the classroom discourse between children has own special 
functions since it is the context and continuity of the discourse there that 
constitute the development of shared knowledge and thus functions to create 
mutual understandings. 
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Group 1 
Subject 
1 
2 
3 
4 
5 
6 
7 
Total 
Action 
50 
20 
60 
40 
60 
60 
40 
330 
Picture 
30 
30 
50 
30 
60 
60 
40 
300 
Table No.l Comprehension scores on processing of requests in Group 1. 
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Group 2 
Subject 
1 
2 
3 
4 
5 
6 
7 
Total 
Action 
60 
60 
60 
60 
50 
60 
60 
410 
Picture 
50 
50 
60 
60 
50 
50 
50 
370 
Table No. 2 Comprehension scores on processing of requests in Group 2. 
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Group 3 
Subject 
1 
2 
3 
4 
5 
6 
7 
Total 
Action 
60 
60 
60 
60 
60 
60 
60 
420 
Picture 
60 
50 
50 
50 
60 
60 
60 
390 
Table No. 3 Comprehension scores on processing of requests in Group 3. 
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Action Test 
Picture Test 
G l 
47.14 
42.85 
G2 
58.57 
52.85 
G 3 
60.00 
55.7 
Table No. 4. Distribution of mean scores in the three groups. 
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t - results 
Action Test 
Picture Test 
G1G2 
1.37 
1.165 
G1G3 
8.459* 
1.518 
G2G3 
1.445 
1.9716 
* Significant as computed t > tabulated t = 2.18 at p0.05 
Table No: 5 Distribution of t- results in the comparison of the significance of 
difference of means in different groups. 
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Group 1 Group 2 Group 3 
.78 .26 Nil 
Table No. 6: Correlation of the Two Test Scores in the three groups. 
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Sheet for Assesment of the Comprehension Score for Processing of 
Request on the Picture Test 
Group 
Subject No: 
Name : 
Age: 
Sex: 
Grade: 
Picture Test 1 
PT2 
PT3 
PT4 
PT5 
PT6 
Response 
Response 
Response 
Response 
Response 
Response 
No Response 
No Response 
No response 
No Response 
No Response 
No Response 
Other Comment 
Other Comment 
Other Comment 
Other Comment 
Other Comment 
other comment. 
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Sheet for Assesment of the Comprehension Score for Processing of Request on 
the Action Test 
Group 
Subject No :-
Name: 
Age:-
Sex: -
Grade: • 
A.ction"T<fe^ d 
KU 
^T3 
KIA 
4T5 
^T6 
Response 
Response 
Response 
Response 
Response 
Response 
No Response 
No Response 
No response 
No Response 
No Response 
No Response 
Other Comment 
Other Comment 
Other Comment 
Other Comment 
Other Comment 
other comment. 
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Chapter V 
CONCLUSIONS 
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CHAPTER V 
CONCLUSIONS 
5.0 The Present study made an attempt to examine if speech act function 
plays a role in the processing of requests by MSA children from different age-
groups and if the same is reflected through differences, it any, in their 
comprehension. The brief details of this cross-sectional experimental 
psycholinguistic inquiry with the three groups of MSA children, viz. Group 1 
(6 years), Group 2 (7-8 years) and Group 3 (9-10 years), are given below: 
5.1 By and large the capcity to process requests increases with age. 
5.2. This increase in processing of requests from the stage of the 
age-group 1 to that of the others is only marginal and that the processing of 
requests beyond 9 years seems to be stablised. This trend is reflected in the 
comprehension scores obtained in both the tests administered on the subjects 
in the three age-groups of children. 
5.3. The bargraph showing the mean comprehension scores in the three 
groups tells the same story. 
5.4 Although, there is no significant difference for any of the inter-group 
comparisons for comprehension scores obtained on the Picture Test, the 
difference is significant on the other test, i.e. the Action Test, only when 
Group 1 is compared to Group 3. This also supports the finding that, there 
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being no significant difference in the comparison of Group3, the capacity to 
process requests, otherwise, increasing with age, no doubt is stabilized at in 
later childhood. 
5.5 Processing of requests is not much affected by the nature of context of 
ehciting data in the early chilf'hood since children in Group 1, i.e. at an early 
age, manifest smilar processing of requests on both types of the tests 
administered on them. 
5.6 Eventhough processing of requests increases with age, there is no one-
to-one correlation between processing of requests along development of the 
child over years is also vindicated by the fact established in this study. At the 
age of 6, children do seem to process requests, though not to the exlent to 
which children of subsequent age-groups do in the same way, whether in 
indirect interactions or in indirect observations. 
5.8 In view of the large scenario of the speech act theory and child 
discourse as also in view of the findings just recapulated, it is fairly evident 
that one needs to redefine certain issues concerning the children's processing 
of requests of a varieity of types and to make further inquiries under an 
elaborate experimental control in order give a definite opinion on the extent 
of the role of the speech act function in language processing on the one hand 
and on the processing differences in respect of the types of requests and / or 
differences due to the developmental stages. One promising line of inquiry 
that emerges from this short-duration project that deserves to be pursued is to 
particularly examine the different possible processing strategies consequent 
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upon the particular developmental periods and the stages of acquisition. This 
study will hopefully, then become a starting point for such a comprehensive 
research project on MSA children. 
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